
 

Our Mission Statement reflects our day to day practice as a Catholic School 
  

At St Patrick’s Catholic Primary School, with Christ beside us we;                                    

LOVE, LEARN, LAUGH, PRAY, PLAY and GROW in faith as children of God. 

 
Introduction 
 
At St. Patrick’s Catholic Primary School, we believe that literacy and communication are key life skills. 
Through the English curriculum, we will help children develop the skills and knowledge that will enable them 
to communicate effectively and creatively through spoken and written language and equip them with the 
skills to become lifelong learners. We want children to enjoy and appreciate literature and its rich variety. 
 
English is at the heart of all children’s learning. English enables children both to communicate with others 
effectively for a variety of purposes and to examine their own and others’ experiences, feelings and ideas, 
giving these order and meaning. Because English is central to children’s intellectual, emotional and social 
development it has an essential role across the curriculum and helps pupils’ learning to be coherent and 
progressive. 

  
Aims 
As teachers: 

 To promote a shared love and understanding of English; 
 To establish an entitlement for all pupils; 
 To establish high expectations for teachers and pupils 
 To promote continuity and coherence across the school. 

 
To encourage our children to: 

 Be effective, competent communicators and good listeners; 
 Express opinions, articulate feelings and formulate responses to a range of texts both fiction and non-fiction 

using appropriate technical vocabulary; 
 Foster an interest in words and their meanings, and to develop a growing vocabulary in both spoken and 

written form;  
 Enjoy and engage with and understand a range of text types and genres; 
 Be able to write in a variety of styles and forms showing awareness of audience and purpose; 
 Develop powers of imagination, inventiveness and critical awareness in all areas of literacy; 
 Use grammar and punctuation accurately; 
 Understand spelling conventions; 
 Produce effective, well-presented written work. 

  
Expectations 
By the time children leave our school, we expect them to communicate through speaking and listening, reading 
and writing, with confidence, fluency and understanding and in a range of situations. We want every child 
to take pleasure in reading across a range of genres and have a strong motivation to read for a variety of 
purposes.  

  
Children are expected to be working at Age-Related Expectations. 

 



Teaching and Learning 

Time Allocation 

In Foundation Stage-  
English is taught across the curriculum but specifically in the prime areas of Communication and 
Language, Physical Development (for development of pre-writing gross and fine motor skills) and in the 
specific area of Literacy.  Stories and rhymes are used across the curriculum to support learning and foster 
a love for English. 
 
In Nursery- 
Children have focused small group language sessions to develop their Communication and Language skills: 
Listening and Attention, Understanding and Speaking; and also their social communication skills.  Gross and 
fine motor skills are developed during Dough Disco, Squiggle While You Wiggle and finger gym activities as 
well as in PE and Cool Kids sessions and outdoor play.  Once children have developed their Listening & 
Attention skills they are ready to begin phonics.  Children are taught Letters and Sounds –Phase One to 
support their listening and attention and sound discrimination skills.  When ready, they then move on to the 
Read, Write, Inc phonics programme (RWI); adapted for Nursery. Children receive at least 3 small group 
direct phonic teaching sessions over the week and less formal phonics teaching throughout the Nursery session 
on the remaining sessions.  Stories are read to the children on a daily basis. 
 
In Reception-  
Children continue with the Read, Write Inc phonics programme (RWI).  They have a daily small group 
session where phonics is taught; this small group session also incorporates handwriting and weekly guided 
reading.  All children have letter sounds or words and a reading book, matched to their reading/phonic 
level, which they take home daily to read with parents/carers.  Children are heard read in school on a one 
to one basis at least once a week; this is in addition to their Guided Reading session and group/whole class 
reading.  Children have whole class Literacy sessions, where a Talk for Writing approach is used to develop 
children’s Communication and Language skills alongside their Writing; it also fosters a love of reading.  
English skills are taught and practised across the curriculum. Stories are read to the children on a daily 
basis. 
 
 
In Key Stage 1  
All children receive: 
-a daily phonics session, until they have completed the Read Write Inc. scheme (RWI), once they have 
completed RWI they move onto spelling lessons. 
-children are heard read on a one to one basis at least once a week. 
-a daily English lesson which, over the week, consists of Spelling, Punctuation and Grammar (SPaG) work; 
general English work teaching comprehension, reading and writing skills and a Guided Reading session. A 
Talk for Writing approach is used during English lessons. 
-direct teaching of handwriting, 
-direct teaching of spelling, 
-opportunity for weekly extended writing, 
-daily class story session, 
-opportunities for cross curricular reading and writing. 
 
 
 
 



In Key Stage 2 
All children receive: 
-a daily English lesson which, over the week, consists of Spelling, Punctuation and Grammar (SpaG) work; 
general English work teaching comprehension, reading and writing skills and a Guided Reading session.  
-individual and group reading linked to home reading books, 
-direct teaching of handwriting, 
-direct teaching of spelling, 
-a Talk for Writing approach is used, 
-opportunity for weekly extended writing sessions, 
-daily class story session, 
-opportunity for cross curricular reading and writing. 
Some children may still require a daily RWI phonics session and this is delivered in a small group instead of 
the English lesson. 
 
 
In addition, it is expected that cross-curricular links will contribute to pupils’ effective learning in speaking 
and listening, reading and writing. This is reinforced through our delivery of the curriculum where links to 
the skills learnt in English are applied where appropriate.  

 

 

Curriculum and School Organisation 

  
Planning 
The new National Curriculum 2014 forms the basis of teaching and learning. All children receive at least 
the minimum entitlement of a daily English lesson.  
 
Teachers work towards independent learning and plan for different working groups. Teachers employ a 
range of generic teaching strategies.  

  
Long-Term Planning 
The English Co-ordinator has provided a long-term plan, which ensures all areas of the National 
Curriculum 2014 are taught in the appropriate order to ensure a systematic curriculum with a natural 
skills progression.  Staff have also been provided with a punctuation, language and grammar progression 
chart which demonstrates how these skills should be built upon in each year group to enable pupils to achieve 
Age Related Expectations (ARE). 
 
Medium-Term Planning 
 
Teachers use the long-term planning as a starting point for creating their medium term English plans.  
Resources are available to support teachers with medium-term planning to ensure coverage of the full 
curriculum.  Each unit of work typically lasts for a half-term but these can be adapted to follow the needs 

and interests of the children.   
 
 
 
 
 
 



Short-Term Planning 
 
Medium-term planning is used to inform short term planning and adapted according to the needs of the 
children. Clear objectives are set for each session and are shared with pupils. Teachers differentiate 
according to the needs of the pupils and use intervention programmes for targeted support.  Weekly planning 
is monitored by Phase Leaders. 
 
ICT is used where it enhances, extends and complements English teaching and learning. 
Additional adults are used to support the teaching of English. They work under the guidance of the teacher 
with small groups of children or individuals.  
 
Inclusion 
All children receive quality first English teaching on a daily basis and activities are differentiated 
accordingly. In addition, where identified pupils are considered to require targeted support to enable them to 
work towards age appropriate objectives, intervention programmes will be implemented. Teachers and teaching 
assistants plan programmes together and monitor progress of these pupils. 
There will be a third wave of support, planned by the SENCO, for pupils who are identified as having a 
special educational need that will be additional and different.  Some children in Years 2-6 take part in the 
Lexia online English support programme; work is differentiated at their level and each child follows their 
own programme of work designed to diminish the difference between their current level and their ARE. 
Pupils that are more able are planned for in line with our policy for teaching pupils that are more able.  

  
The needs of children with English as an additional language (EAL) will be met through additional planning 
and support where appropriate. This is supported by our Inclusion Policy.  In addition all staff are trained in 
the use of the Talking Partners intervention programme to support those with developing spoken language 
skills. 

  
Assessment, Recording and Reporting 
Assessments are made in line with the school assessment policy.  Teachers assess reading and writing using 
the Building Blocks.  Where children are performing below ARE, teachers plan and assess according to 
previous years’ Building Blocks.  Where children are performing above ARE then teachers consult with the 
Leadership and Management Team (LMT) before moving to the Building Blocks for the following year 
group. 
 
Teachers use effective assessment for learning to ensure planning is based on prior attainment and that 
pupils know what they need to do to achieve the next steps.  Teachers use the assessment to ensure any gaps 
in learning are re-taught.   Group or individual targets are set accordingly. Marking is in line with the 
school marking and feedback policy.   
 
Those children completing RWI are assessed on a half-termly basis; their progress is tracked and children 
are placed in appropriate teaching groups. Phonics testing is carried out by the English Coordinator and 
HLTA. 
 
 At the end of each half-term, children from Year 1 to Year 6 complete a formal reading comprehension 
assessment. The Salford Reading test is also used to give children an accurate reading age.  Ongoing, 
teacher assessment of reading takes place during Guided Reading sessions.  Children also complete two pieces 
of extended writing (of the same genre).  The cold task is completed at the start of a half-term unit of 
work this forms a baseline for teachers to plan from.  At the end of the half-term, following a unit of 
teaching and learning; children complete a hot task to demonstrate how they apply the skills they have 
learnt. 



Analysis of assessment data is used to set targets. Children are informed of their own targets for learning 
and supported to make progress towards them.  
 

  
The teacher keeps records that enable them to deliver an effective, creative and relevant curriculum that 
builds on prior attainment and meets the needs of pupils. 
 
Moderation, both internally and externally, is vital to ensure assessments are accurate.  Internal moderation 
is built into Key Stage Meetings and Whole School Staff Meetings.  Opportunities for external moderation 
are available through the Wolverhampton Catholic Partnership Alliance, Peer to Peer Reviews and at Local 
Authority run sessions; including those at the end of Key Stages- YR, Y2 and Y6. 
 
Children’s attainment and progress is reported to parents during parental consultations and a formal, 
written report is shared with parents in the summer term. 

  
 

  
 
Monitoring and Evaluation 
The Head teacher, Head teacher, Senior Leadership Team, which includes the English Co-ordinator, monitor 
English. Having identified priorities, the SLT construct an action plan that may form part of the School 
Development Plan. This forms the basis for any monitoring activities and will clearly identify when, who 
and what is to be monitored and how this will take place e.g. classroom observation, planning scrutiny, work 
sampling etc.  
 

 Staff Development 
Teachers are expected to keep up to date with subject knowledge and use current materials that are available 
in school or online.  
Training needs are identified as a result of whole school monitoring and evaluation, performance 
management and through induction programmes. These will be reflected in the School Development Plan. 
The English Co-ordinator will arrange for relevant advice and information, such as feedback from courses 
or newsletters, to be disseminated. Where necessary, the English Co-ordinator leads or organises school based 
training. 

  
Additional adults who are involved with intervention programmes will receive appropriate training that may 
be school based or part of central training. 
 
Role of the Co-ordinator 
 
The English Co-ordinator at St Patrick’s Primary School is Mrs. Orgill.  Responsibilities include: 

 Keeping up to date with current developments and attending network updates and then disseminating 
this information to staff. 

 Supporting staff to deliver the curriculum as appropriate. 

 Preparing policy documents and schemes of work as necessary. 

 Writing the English section of the School Improvement Plan and reviewing progress at the end of 
the year. 

 Monitoring the teaching & learning of the subject across the school.  

 Liaising with EYFS teachers to ensure the early skills for English are embedded in Nursery and 
Reception. 



 The development of activities that are appropriate, differentiated and enable progression. 

 Encouraging the use of ICT as appropriate in supporting teaching and motivating pupils. 

 Working co-operatively with the SENCO and liaising as necessary with KS1 and KS2 staff, the 
Headteacher, Governors, Parents and advisors. 

 Auditing and purchasing new resources. 

 Leading CPD and informing staff of any updates or changes in the curriculum.  

 Leading on the development of specific assessment criteria for each year group.  

 Reviewing this policy. 
 

Resources and Accommodation 
A comprehensive range of resources is available in school. Every class has a selection of text books and 
reference books e.g. dictionaries, thesaurus etc.  

  
Teacher resources are located in classrooms. Guided reading and home reading books are kept in the 
Foundation Stage cloakroom and cupboard, in the Year 1 corridor and in the Year 2 classroom.  For Key 
Stage 2 guided reading books and home reading books are kept in the Key Stage 2 corridor.   
The school library contains a range of fiction and non-fiction books. 
 
RWI materials are kept in the Key Stage 2 cupboard.  All staff delivering RWI have their own teaching 
resources (Fred the frog, flashcards, charts etc.) in their teaching area. 
Handwriting books and other materials are kept in classrooms. 

  
 Review 
This policy will be reviewed October 2018 or according to the School Improvement Plan. 
Mrs. E Orgill 
English Coordinator        October 2017 
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Appendix 1 - Reading 

  
Aims 
To enable children to: 

 develop positive attitudes towards reading so that it is a pleasurable and meaningful activity; 

 use reading skills as an integral part of learning throughout the curriculum; 

 read and respond to a variety of texts whilst gaining increased level of fluency, accuracy, independence and understanding 

 decode unfamiliar words and develop different strategies for approaching reading and be able to orchestrate the full range 
of strategies 

  
Entitlement 
Pupils have access to a wide range of reading opportunities that include: 

 guided reading 

 shared reading 

 discussing texts read 

 regular independent reading 

 home/school reading 

 hearing books read aloud on a daily basis 

 selecting own choice of texts including ICT texts 

 reading in other subjects including ICT texts 

  



Much of the Programme of Study will be taught through English lessons. Additional time is provided on a regular basis for 
reading at other times. There is time set aside for independent reading, using the library, listening to whole class stories and 
research linked to other subjects.  

  
Teaching and Learning 
Teachers promote and value reading as an enjoyable activity and a life skill. Teachers plan for a range of comprehension 
strategies that allow pupils to engage with text in a variety of ways to suit different learning styles. 

  
In shared reading the teacher models the reading process to the whole class as an expert reader providing a high level of 
support. Teaching objectives are pre-planned and sessions are characterised by explicit teaching of specific reading strategies, 
oral response and collaboration. Texts are rich and challenging and pitched just above the current reading ability of the 
majority of the class.  In guided reading texts are chosen to match the ability of the group but still provide an element of 
challenge. Guided reading provides a forum for pupils to demonstrate what they have learned about reading; the focus for 
the reading is concerned with extending strategies/objectives taught in shared reading.  

  
Many other opportunities are provided for pupils to practise and extend reading in other subjects. Pupils select texts under the 
guidance of the teacher for independent and home/school reading. Teachers monitor independent reading and discuss 
progress with individual pupils on a regular basis.  

  
All teachers are responsible for providing a stimulating reading environment, promoting book ownership and recommending 
books to pupils. Classroom and central displays are language rich and special displays should promote authors and books. 

  
Reading at home is regarded as an important part of reading development. Parents are encouraged to hear their children 
read regularly and respond to their child’s reading through Home-School Link Books. 

  
Reading Frequency 
All teachers are responsible for hearing children read at least once per week and TAs hear children read weekly where 
possible. This should ensure that all children are heard read by an adult at least twice per week although this may be more 
frequent depending on need. 

  
Resources 
All reading books are book-banded.  
We have a selection of reading books from a variety of schemes and these are regularly reviewed and updated to ensure all 
reading material is of a high quality.   
 
 
 
Year 1 programme of study 

Reading – word reading 

Pupils should be taught to: 

 Apply phonic knowledge and skills to decode words. 

 Respond quickly with the correct sound to graphemes for all 40+ phonemes, including alternative sounds for 

graphemes. 

 Read accurately by blending sounds in unfamiliar words containing GPCs that have been taught. 

 Read common exception words, noting unusual correspondences between spelling and sound and where these occur 

in the word. 

 Read words containing taught GPCs and –s, –es, –ing, –ed, –er, and –est endings. 

 Read other words of more than one syllable that contains taught GPCs. 

 Read words with contractions and understand that the apostrophe represents the omitted letter(s). 

 Read accurately aloud books that are consistent with the pupils’ developing phonic knowledge and that do not 

require strategies to work out words. 



 Re-read the previously stated books to build up fluency and confidence in word reading. 

Reading – comprehension   

Pupils should be taught to:  

 Develop pleasure in reading, motivation to read, vocabulary and understanding by: 

 Listening to and discussing a wide range of poems, stories and non-fiction at a level beyond that at 
which they can read independently. 

 Being encouraged to link what they read or hear read to their own experiences. 

 Becoming very familiar with key stories, fairy stories and traditional tales, retelling them and 
considering their specific characteristics.  

 Recognising and joining in with predictable phrases.  

 Learning to appreciate rhymes and poems, and to recite some by heart.  

 Discussing word meanings, linking new meanings to those already known. 

 Understand both the books they can already read accurately and fluently and those they listen to by:  

 Drawing on what they already know or on background information and vocabulary provided by the 
teacher.  

 Checking that the text makes sense to them as they read and correcting inaccurate reading.  

 Discussing the significance of the title and events.  

 Making inferences on the basis of what is being said and done.  

 Predicting what might happen on the basis of what has been read so far.  

 Participate in discussion about what is read to them, taking turns and listening to what others say.  

 Explain clearly their understanding of what is read to them 
 
 
 
 
 
 

  
 

Year 2 programme of study  

Reading – word reading  

Pupils should be taught to:  

 Continue to apply phonic knowledge and skills as the route to decode words until automatic decoding has become 
embedded and reading is fluent.  

 Read accurately by blending the sounds in words that contain the graphemes taught so far, especially recognising 
alternative sounds for graphemes. 

 Read accurately words of two or more syllables that contain the same graphemes as above.  

 Read words containing common suffixes.  

 Read further common exception words, noting unusual correspondences between spelling and sound and where 
these occur in the word.  

 Read most words quickly and accurately, without overt sounding and blending, when they have been frequently 
encountered.  

 Read aloud books closely matched to their improving phonic knowledge, sounding out unfamiliar words 
accurately, automatically and without undue hesitation.  

 Re-read these books to build up their fluency and confidence in word reading.  
  

Reading – comprehension  

Pupils should be taught to:  



 Develop pleasure in reading, motivation to read, vocabulary and understanding by:  

 Listening to, discussing and expressing views about a wide range of contemporary and classic poetry, 
stories and non-fiction at a level beyond that at which they can read independently.  

 Discussing the sequence of events in books and how items of information are related.  

 Becoming increasingly familiar with and retelling a wider range of stories, fairy stories and 
traditional tales.  

 Being introduced to non-fiction books that are structured in different ways.  

 Recognising simple recurring literary language in stories and poetry. 

 Discussing and clarifying the meanings of words, linking new meanings to known vocabulary.  

 Discussing their favourite words and phrases.  

 Continuing to build up a repertoire of poems learnt by heart, appreciating these and reciting some, 
with appropriate intonation to make the meaning clear.  

 Understand both the books that they can already read accurately and fluently and those that they listen to 
by:  

 Drawing on what they already know or on background information and vocabulary provided by the 
teacher.  

 Checking that the text makes sense to them as they read and correcting inaccurate reading.  

 Making inferences on the basis of what is being said and done.  

 Answering and asking questions.  

 Predicting what might happen on the basis of what has been read so far.  

 Participate in discussion about books, poems and other works that are read to them, and those that they can 
read for themselves, taking turns and listening to what others say.  

 Explain and discuss their understanding of books, poems and other material; both those that they listen to and 
those that they read for themselves.  

 
 
 
 
 
 

Years 3 and 4 programme of study 

Reading – word reading  
Pupils should be taught to:  

 Apply their growing knowledge of root words, prefixes and suffixes (etymology and morphology) both to read 
aloud and to understand the meaning of new words they meet. 

 Read further exception words, noting the unusual correspondences between spelling and sound, and where these 
occur in the word.  

 
Reading – comprehension  

Pupils should be taught to:  

 Develop positive attitudes to reading and understanding of what they read by:  

 Listening to and discussing a wide range of fiction, poetry, plays, non-fiction and reference books or 
textbooks.  

 Reading books that are structured in different ways and reading for a range of purposes.  

 Using dictionaries to check the meaning of words that they have read.  

 Increasing their familiarity with a wide range of books, including fairy stories, myths and legends, 
and retelling some of these orally.  

 Identifying themes and conventions in a wide range of books.  



 Preparing poems and play scripts to read aloud and to perform, showing understanding through 
intonation, tone, volume and action.  

 Discussing words and phrases that capture the reader’s interest and imagination.  

 Recognising some different forms of poetry. 

 Understand what they read, in books they can read independently, by:  

 Checking that the text makes sense to them, discussing their understanding and explaining the meaning 
of words in context.  

 Asking questions to improve their understanding of a text.  

 Drawing inferences, such as inferring characters’ feelings, thoughts and motives from their actions, 
and justifying inferences with evidence.  

 Predicting what might happen from details stated and implied.  

 Identifying main ideas drawn from more than one paragraph and summarising these.  

 Identifying how language, structure, and presentation contribute to meaning.  

 Retrieve and record information from non-fiction. 

 Participate in discussion about both books that are read to them and those they can read for themselves, taking 
turns and listening to what others say.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Years 5 and 6 programme of study 

Reading – word reading  

Pupils should be taught to:  

 Apply their growing knowledge of root words, prefixes and suffixes as listed in the grammar list, both to read 
aloud and to understand the meaning of new words that they meet.  

 
Reading – comprehension  

Pupils should be taught to:  

 Maintain positive attitudes to reading and understanding of what they read by:  

 Continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and 
reference books or textbooks.  

 Reading books that are structured in different ways and reading for a range of purposes.  

 Increasing their familiarity with a wide range of books, including myths, legends and traditional 
stories, modern fiction, fiction from our literary heritage, and books from other cultures and 
traditions.  

 Recommending books that they have read to their peers, giving reasons for their choices.  

 Identifying and discussing themes and conventions in and across a wide range of writing.  

 Making comparisons within and across books.  



 Learning a wider range of poetry by heart.  

 Preparing poems and plays to read aloud and to perform, showing understanding through intonation, 
tone and volume so that the meaning is clear to an audience.  

 Understand what they read by:  

 Checking that the book makes sense to them, discussing their understanding and exploring the meaning 
of words in context.  

 Asking questions to improve their understanding.  

 Drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, 
and justifying with evidence.  

 Predicting what might happen from details stated and implied.  

 Summarising the main ideas drawn from more than one paragraph, identifying key details that 
support the main ideas.  

 Identifying how language, structure and presentation add to meaning.  

 Discussing and evaluating how authors use language, including figurative language, considering the impact on 
the reader.  

 Distinguishing between statements of fact and opinion.  

 Retrieving, recording and presenting information from non-fiction.  

 Participating in discussions about books that are read to them/ by themselves and those they can read for 
themselves, building on their own and others’ ideas and challenging views courteously.  

 Explaining and discuss their understanding of what they have read, through formal presentations and debates, 
maintaining a focus on the topic and using notes where necessary.  

 Providing reasoned justifications for their views.  
 
 
 
 
 
 
 
 
 

Appendix 2 - Writing 
  
Aims 
Children should learn to: 

 write in different contexts and for different purposes and audiences 

 be increasingly aware of the conventions of writing, including grammar, punctuation and spelling  

 plan draft and edit their writing to suit the purpose 

 use ICT as a literacy medium for presenting work and manipulating text  

 form letters correctly, leading to a fluent joined and legible handwriting style, giving increasing regard to presentation 

  
Entitlement 
Pupils have access to a wide range of writing opportunities that include: 

 Talk for Writing, 

 shared writing, 

 guided writing, 

 extended writing, 

 independent writing,  

 collaborative writing, 

 writing different text types and narrative styles, 

 writing in different curriculum areas, 

 direct teaching of and opportunities to apply Spelling, Punctuation and Grammar, 



 handwriting practice, 

 writing related to own experiences and enjoyment, 

 writing from a variety of stimuli, 

 planning, drafting, editing and presenting, 

 using ICT. 

  
Teaching and Learning 
Teachers promote writing and look for ways to inspire and motivate pupils so that they see themselves as ‘writers’. 
Teachers establish the purpose and audience for writing and make teaching objectives explicit to pupils so they know 
why they are studying a particular text type, the kind of writing activities they need to undertake and what the 
expected outcome will be. The following teaching sequence for reading and writing will be used as a framework: 

  

 
  
 
 
The writing process breaks down into a number of steps that will need to be taught and practised regularly: 

1. Planning 
2. Drafting and Writing 
3. Evaluating and Editing 
4. Proof-Reading 
5. Reading Aloud and Sharing 

  
Subject-specific texts that link to work being undertaken in other areas are used in literacy lessons to support the wider 
curriculum. Teachers use shared writing to model the writing process. Shared reading and writing provide a context 
for discussion and demonstration of grammatical features at word level, sentence level and text level. Activities are 
differentiated through the use of writing frames, spelling banks, collaborative work and peer or adult support. 
Teachers encourage ‘talk for writing’ as an integral part of the process.  
 
Handwriting 
It is paramount that children are rigorously taught correct letter formation from the very beginning of their time in 
school. As soon as the children are ready, they are taught to sit properly in order to have the correct posture for 
writing, hold a pencil in the correct tripod grip and develop a legible and joined handwriting style. The school follows 



the Nelson handwriting programme. A mixture of whole class, small group and individual teaching is planned for and 
delivered. 
It is expected that all members of staff, class teachers and teaching assistants, model the school handwriting style at 
all times i.e. when writing on the board or in children’s books.  
By the end of Key Stage 2, all children should be displaying an efficient, joined, quick, neat and legible handwriting 
style that is effective in recording their ideas.  As an incentive to develop, adopt and maintain a good handwriting 
style, pupils in Y6 are given writing pens to use instead of pencils.  Children in other year groups may be given writing 
pens if their handwriting is of a consistently high standard. 
 
 
Resources 
Each class has a range of materials to support the writing process. Writing materials are kept accessible and organised 
and pupils are encouraged to take care of the equipment and return it to where it belongs. Each class also has a set 
of age appropriate dictionaries, thesaurus and word banks. Teachers use National Curriculum 2014, RF and NLS 
resources to support writing. These include: 
Talk for Writing materials 
Developing Early Writing 
Grammar for Writing 
Target statements for writing 

  
Other teacher resources are kept in classrooms and shared between year groups. 
 

  
 

 

 

 

 

 

 

 

Year 1 programme of study 

Writing – transcription  

Spelling 

Pupils should be taught to:  

 Spell:  

 Words containing each of the 40+ phonemes already taught.  

 Common exception words.  

 The days of the week.  

 Name the letters of the alphabet:  

 Naming the letters of the alphabet in order.  

 Using letter names to distinguish between alternative spellings of the same sound.  

 Add prefixes and suffixes:  

 Using the spelling rule for adding –s or –es as the plural marker for nouns and the third person singular 
marker for verbs.  

 Using the prefix un–.  

 Using –ing, –ed, –er and –est where no change is needed in the spelling of root words. 

 Apply simple spelling rules and guidance, as listed in the grammar list.  



 Write from memory simple sentences dictated by the teacher that include words using the GPCs and common exception 
words taught so far.  

 
Handwriting  
Pupils should be taught to:  

 Sit correctly at a table, holding a pencil comfortably and correctly. 

 Begin to form lower-case letters in the correct direction, starting and finishing in the right place.  

 Form capital letters.  

 Form digits 0-9.  

 Understand which letters belong to which handwriting ‘families’ (i.e. letters that are formed in similar ways) and to 
practise these.  
 

Writing – composition  
Pupils should be taught to:  

 Write sentences by:  

 Saying out loud what they are going to write about.  

 Composing a sentence orally before writing it.  

 Sequencing sentences to form short narratives.  

 Re-reading what they have written to check that it makes sense.  

 Discuss what they have written with the teacher or other pupils.  

 Read aloud their writing clearly enough to be heard by their peers and the teacher.  
 
 
 

Writing – vocabulary, grammar and punctuation  
Pupils should be taught to:  

 Develop their understanding of the concepts set out in the grammar list by:  

 Leaving spaces between words.  

 Joining words and joining clauses using and  

 Beginning to punctuate sentences using a capital letter and a full stop, question mark or exclamation mark.  

 Using a capital letter for names of people, places, the days of the week, and the personal pronoun ‘I.’  

 Learning the grammar for year 1 in the grammar list.  

 Use the grammatical terminology in grammar list in discussing their writing.  
 
 
 

Year 2 programme of study  

Writing – transcription  

Spelling 
 
Pupils should be taught to:  

 Spell by:  

 Segmenting spoken words into phonemes and representing these by graphemes, spelling many correctly.  

 Learning new ways of spelling phonemes for which one or more spellings are already known, and learn some 
words with each spelling, including a few common homophones.  

 Learning to spell common exception words.  

 Learning to spell more words with contracted forms.  

 Learning the possessive apostrophe (singular). 

 Distinguishing between homophones and near-homophones.  

 Add suffixes to spell longer words, including –ment, –ness, –ful, –less, –ly.  

 Apply spelling rules and guidance.  

 Write from memory simple sentences dictated by the teacher that include words using the GPCs, common exception words 
and punctuation taught so far.  

 



Handwriting  
 
Pupils should be taught to:  

 Form lower-case letters of the correct size relative to one another.  

 Start using some of the diagonal and horizontal strokes needed to join letters and understand which letters, when adjacent 
to one another, are best left un-joined.  

 Write capital letters and digits of the correct size, orientation and relationship to one another and to lower case letters.  

 Use spacing between words that reflects the size of the letters.  
 
Writing – composition  
 
Pupils should be taught to:  

 Develop positive attitudes towards and stamina for writing by:  

 Writing narratives about personal experiences and those of others. 

 Writing about real events.  

 Writing poetry. 

 Writing for different purposes.  

 Consider what they are going to write before beginning by:  

 Planning or saying out loud what they are going to write about.  

 Writing down ideas and/or key words, including new vocabulary.  

 Encapsulating what they want to say, sentence by sentence.  

 Make simple additions, revisions and corrections to their own writing by:  

 Evaluating their writing with the teacher and other pupils.  

 Re-reading to check that their writing makes sense and that verbs to indicate time are used correctly and 
consistently, including verbs in the continuous form.  

 Proof-reading to check for errors in spelling, grammar and punctuation. 

 Read aloud what they have written with appropriate intonation to make the meaning clear.  
 
Writing – vocabulary, grammar and punctuation  
 
Pupils should be taught to:  

 Develop their understanding of the concepts by:  

 Learning how to use both familiar and new punctuation correctly, including full stops, capital letters, 
exclamation marks, question marks, commas for lists and apostrophes for contracted forms and the possessive 
(singular).  

 Learn how to use:  

 Sentences with different forms: statement, question, exclamation, command.  

 Expanded noun phrases to describe and specify. 

 The present and past tenses correctly and consistently including the progressive form.  

 Subordination and co-ordination. 

 The grammar for year 2. 

 Some features of written Standard English.  

 Use and understand grammatical terminology.  
 
 
 
 

Years 3 and 4 programme of study 

4.1 Writing – transcription  

Spelling  
 
Pupils should be taught to:  

 Use further prefixes and suffixes and understand how to add them.  

 Spell further homophones.  



 Correctly spell words that are often misspelt. 

 Place the possessive apostrophe accurately in words with regular plurals and in words with irregular plurals. 

 Use the first two or three letters of a word to check its spelling in a dictionary.  

 From memory, write simple sentences, dictated by the teacher, that include words and punctuation taught so far.  
 
Handwriting  
 
Pupils should be taught to:  

 Use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to 
one another, are best left un-joined.  

 Increase the legibility, consistency and quality of their handwriting.  
 
Writing – composition  
 
Pupils should be taught to:  

 Plan their writing by:  

 Discussing writing similar to that which they are planning to write in order to understand and learn from its 
structure, vocabulary and grammar.  

 Discussing and recording ideas.  

 Draft and write by:  

 Composing and rehearsing sentences orally, progressively building a varied and rich vocabulary and an increasing 
range of sentence structures. 

 Organising paragraphs around a theme. 

 In narratives, creating settings, characters and plot.  

 In non-narrative material, using simple organisational devices. 

 Evaluate and edit by:  

 Assessing the effectiveness of their own and others’ writing and suggesting improvements.  

 Proposing changes to grammar and vocabulary to improve consistency, including the accurate use of pronouns 
in sentences. 

 Proof-reading for spelling and punctuation errors.  

 Reading aloud their writing using appropriate intonation and controlling the tone and volume so that the meaning 
is clear.  

Writing – vocabulary, grammar and punctuation  
Pupils should be taught to:  

 Develop their understanding of the concepts set out in the grammar list by:  

 Extending the range of sentences with more than one clause by using a wider range of conjunctions, including 
when, if, because, although.  

 Using the present perfect form of verbs in contrast to the past tense.  

 Choosing nouns or pronouns appropriately for clarity and cohesion and to avoid repetition.  

 Using conjunctions, adverbs and prepositions to express time and cause.  

 Using fronted adverbials.  

 Learning the grammar for years 3 and 4 in the grammar list.  

 Indicate grammatical and other features by:  

 Using commas after fronted adverbials.  

 Indicating possession by using the possessive apostrophe with plural nouns.  

 Using and punctuating direct speech.  

 Use and understand the grammatical terminology in the grammar list accurately and appropriately when 
discussing their writing and reading.  

 

Years 5 and 6 programme of study 

4.2 Writing – transcription  

Spelling 
Pupils should be taught to:  

 Use further prefixes and suffixes and understand the guidance for adding them.  



 Spell some words with ‘silent’ letters.  

 Continue to distinguish between homophones and other words which are often confused.  

 Use knowledge of morphology and etymology in spelling, and understand that the spelling of some words needs to be learnt 
specifically, as listed in the grammar list.  

 Use dictionaries to check the spelling and meaning of words.  

 Use the first three or four letters of a word to check spelling, meaning, or both of these in a dictionary.  

 Use a thesaurus.  
 
Handwriting and presentation  
Pupils should be taught to:  

 Write legibly, fluently and with increasing speed by:  

 Choosing which shape of a letter to use when given choices, and deciding whether or not to join specific letters.  

 Choosing the writing tool that is best suited for a task.  
 
Writing – composition  
Pupils should be taught to:  

 Plan their writing by:  

 Identifying the audience for and purpose of the writing, selecting the appropriate form and using other similar 
writing as models for their own.  

 Noting and developing initial ideas, drawing on reading and research where necessary.  

 In writing narratives, considering how authors have developed characters and settings in what pupils have read, 
listened to or seen performed.  

 Draft and write by:  

 Selecting appropriate grammar and vocabulary, understanding how such choices can change and enhance 
meaning.  

 Describing settings, characters, atmosphere, and integrating dialogue to convey character and advance the action 
in narratives.  

 Summarising longer passages.  

 Using a wide range of devices to build consistency within and across paragraphs.  

 Organising and presenting text to guide the reader. 

 Evaluate and edit by:  

 Assessing the effectiveness of their own and others’ writing.  

 Suggesting changes to vocabulary, grammar and punctuation to make the piece more effective and clarify 
meaning.  

 Ensuring consistent and correct use of tense throughout a piece of writing.  

 Ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language 
of speech and writing, and choosing the appropriate register.  

 Proof-read for spelling and punctuation errors.  

 Perform their own compositions, using appropriate intonation, volume, and movement so that meaning is clear.  
 
Writing – vocabulary, grammar and punctuation  
Pupils should be taught to:  

 Develop their understanding of the concepts set out in the grammar list by:  

 Recognising vocabulary and structures that are appropriate for formal speech and writing, including subjunctive 
forms.  

 Using passive verbs to affect the presentation of information in a sentence.  

 Using the perfect form of verbs to mark relationships of time and cause.  

 Using expanded noun phrases to convey complex information concisely.  

 Using modal verbs or adverbs to indicate degrees of possibility.  

 Using relative clauses beginning with who, which, where, when, whose, that, or with an implied relative pronoun.  

 Learning the grammar for years 5 and 6.  

 Indicate grammatical and other features by:  

 Using commas to clarify meaning or avoid vagueness in writing.  

 Using hyphens to avoid vagueness.  

 Using brackets, dashes or commas to show parenthesis.  



 Using semi-colons, colons or dashes to mark boundaries between independent clauses.  

 Using a colon to introduce a list.  

 Punctuating bullet points consistently.  

 Use and understand the grammatical terminology accurately and appropriately in discussing writing and reading. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Appendix 3 – Spelling and Phonics 
  
Aims 
Children should be able to: 

 Blend and segment sounds easily 

 Learn that segmenting words into their constituent phonemes for spelling is the reverse of blending phonemes into words 
for reading 

 Spell words accurately by combining the use of grapheme-phoneme correspondence knowledge as the prime approach, 
and also morphological knowledge and etymological information 

 Use a range of approaches to learn and spell irregular words. 

  
Entitlement 
Pupils have access to a range of phonics opportunities that include at Foundation Stage and KS1: 

 Whole class teaching of specific spelling patterns 

 Daily discrete phonics teaching Letters and Sounds or RWI 

 Using phonics knowledge in real life contexts 

 Applying skills in cross curricular contexts 
 
Pupils have access to a range of phonics opportunities that include at KS2: 

 Whole class teaching of specific spelling conventions and rules 

 Discrete phonics teaching as part of an intervention group where gaps in phonological knowledge have been identified 



 Using phonological knowledge in real life contexts 

 Applying skills in cross curricular contexts 

  
Teaching and Learning 
Teachers provide a wide range of contexts for reinforcing spelling patterns and tricky words throughout the school 
day. All teachers use multi-sensory phonics materials based on RWI and / or Support for Spelling as a basis for their 
planning for the teaching of spelling. 
Learning takes place in a variety of situations and group settings. For example, these could include working 
independently to practise tricky words, possibly using ICT; working collaboratively on an investigation and participating 
in short, focused whole class activities. In Key Stage 1 pupils use the Look, Say, Cover, Write, Check model to help 
learn spellings. 
Children are expected to spell high frequency words correctly and the word lists for their particular year group. 

  
Spelling Homework 

  
KS1 - Five spellings per week 
Lower KS2 (Y3 and Y4) – Five to10 spellings per week 
Upper KS2 (Y5-Y6) –10 to15 spellings per week 

  
The National Curriculum spelling exemplifications details the spellings that must be learnt in each year group (See 
below).   Spellings may also be taken from the Letters and Sounds document, differentiated lists from Weekly Spelling 
Lists or based on spelling patterns being learnt in class.  
 
Resources 
Letters and Sounds 
RWI 
Support for Spelling 
Weekly Spelling Lists 
National Curriculum Spelling lists. (See below) 
 
 
 
 

Spelling Lists 

Year 1 and 2 



 

 

In addition to the above high frequency words; children in Years 1 and 2 should be able to 

spell all words containing RWI Set 1, 2 and 3 speed sounds.  Spellings linked to topic work 

should also be learnt. 

 

 

 

 

 

 

 

 

 

Spelling Lists 



Years 3 and 4 

 

 

 



 

 

Teachers should continue to emphasise to pupils the relationships between sounds and letters, 
even when the relationships are unusual. Once root words are learnt in this way, longer 
words can be spelt correctly, if the rules and guidelines for adding prefixes and suffixes are 
also known.  
Examples:  
business: once busy is learnt, with due attention to the unusual spelling of the /i/ sound as 
‘u’, business can then be spelt as busy + ness, with the y of busy changed to i according to 
the rule.  
disappear: the root word appear contains sounds which can be spelt in more than one way so 
it needs to be learnt, but the prefix dis- is then simply added to appear.  
 

Understanding the relationships between words can also help with spelling.  

Examples:  

bicycle is cycle (from the Greek for wheel) with bi– (meaning two) before it.  

medicine is related to medical so the /s/ sound is spelt as c.  

     opposite is related to oppose, so the schwa sound in opposite is spelt as o. 

 

Spellings linked to topic work should also be learnt. 



Spelling List 

Year 5 and 6 

 

 

 

Spelling list for years 5 and 6 

Teachers should continue to emphasis to pupils the relationships between sounds and letters, even when the relationships 

are unusual. Once root words are learnt in this way, longer words can be spelt correctly if the rules and guidelines 

for adding prefixes and suffixes are also known. Many of the words in the list above can be used for practice in 

adding suffixes. 

Understanding the history of words and relationships between them can also help with spelling. Examples: 

Conscience and conscious are related to science: conscience is simply science with the prefix con- added. These words 

come from the Latin word scio meaning I know. 

The word desperate, meaning ‘without hope’, is often pronounced in English as desp’rate, but the –sper- part comes 

from the Latin spero, meaning ‘I hope’, in which the e was clearly sounded. 

Familiar is related to family, so the /ə/ sound in the first syllable of familiar is spelt as a. 

 



 Appendix 4 – Spoken Language 
  
Aims 
Children need to be able to: 

 Communicate effectively, speaking with increasing confidence, clarity and fluency 

 Understand and use the conventions for discussions and debate to enable them to participate in a variety of contexts 

 Listen to the views, opinions and ideas of others with increased interest 

 Articulate ideas and thoughts clearly with appropriate tone and vocabulary recognising audience 

 Respond to questions and opinions appropriately 

 Retell stories and poems which are known by heart 

 Ask questions with increasing relevance and insight 

  
Entitlement 
Pupils have access to a wide range of speaking and listening opportunities that include: 

 Talking about their own experiences, recounting events 

 Participating in discussion and debate 

 Talk for writing 

 Retelling stories and performing poems 

 Expressing opinions and justifying ideas 

 Listening to stories read aloud 

 Presenting ideas to different audiences 

 Taking part in school Assemblies, Masses and Performances 

 Responding to different kinds of texts 

 Talking to visitors in school 

 Listening to ideas and opinions of adults and peers 

 Role-play and other drama activities across the curriculum. 

 Use dramatic techniques, including work in role to explore ideas and texts 

 Create, share and evaluate ideas and understanding through drama 

 In the foundation stage children have opportunity for ECAT and ELKLAN intervention groups to support spoken 
language. 

 When necessary some children use MAKATON signs to support their communication. 

  
Teaching and Learning 
Teachers provide a wide range of contexts for spoken language throughout the school day. Teachers and other adults 
in school model speaking clearly. This includes clear diction, reasoned argument, using imaginative and challenging 
language and use of Standard English.  Talk for Writing supports many of the curriculum requirements for Spoken 
Language and integrates speaking and listening across the reading and writing process. 
Listening is modelled, as is the appropriate use of non-verbal communication, respecting the views of others. Teachers 
are also sensitive in encouraging the participation of retiring or reticent children.  
Spoken Language outcomes are planned for in all areas of the curriculum. Roles are shared amongst pupils: sometimes 
a pupil will be the questioner, presenter, etc.  
Learning takes place in a variety of situations and group settings. For example, these could include reading aloud as 
an individual, working collaboratively on an investigation, reporting findings as a newscaster, interviewing people as 
part of a research project, acting as a guide for a visitor to school or responding to a text in shared or guided 
reading.  
Spoken Language will be a focus across the curriculum and across the school day in a variety of settings. 

  
Resources:  
Teachers have access to a range of resources for Spoken Language activities; including Talk for Writing materials. 
These are kept in classrooms.  
 
 
 



 
 
 
 
Appendix 5 - Some Characteristics of Effective Teaching and Learning 

  
Spoken Language 

  
Children: 

 Feel their ideas and opinions are valued 

 Listen to verbal instructions which are clear 

 Offer ideas and opinions which may differ from others 

 Verbalise ideas in a variety of situations 

 Ask and answer questions appropriately  

 Think before they speak – plan out 

 Appreciate opinions of others 

 Speak aloud with confidence for the appropriate audience 

 Communicate collaboratively 

  
Teachers: 

 Plan for speaking and listening 

 Speak clearly 

 Listen  

 Consider oral outcomes 

 Encourage discussion, debate and role play 

 Value and build on pupils’ contributions 

 Understand how to develop skills progressively  

 Use resources effectively 

 Set realistic goals 

 Use different approaches  

  
Reading 

  
Children: 

 Are motivated to read a variety of genres for a range of purposes  

 Have access to a range of stimulating books 

 Enjoy reading at their level 

 Talk about reading and reading material 

 Use a range of comprehension strategies to engage with text 

  
Teachers: 

 Offer a range of reading opportunities 

 Encourage independence 

 Read to children daily 

 Teach the full range of reading strategies 

 Understand the progression of skills in reading development 

 Plan for shared and guided reading 

 Monitor independent reading  

 Promote reading for enjoyment and as a life skill 

 Use reading in other subjects to consolidate skills 

 Maintain home/school links 

  
  



Writing 

  
Children: 

 Take pride in their writing and know when different writing styles are appropriate 

 Understand why they are writing 

 Experiment and draft ideas 

 Talk about what they are going to write (mentally rehearse) 

 Are confident to share ideas with others 

 Write for different audiences and purposes 

 Use a variety of sentence types and structures 

 Plan effectively 

 Use support materials effectively 

 Use ICT as a tool 

  
Teachers: 

 Make clear links between reading and writing 

 Offer a wide variety of writing opportunities, including handwriting practice 

 Are confident in modelling the writing process 

 Know key features of different text types and narrative styles 

 Use modelling/scribing and supported composition 

 Plan outcomes and clarify audience and purpose 

 Provide equipment to allow children to achieve their best results 

 Clearly outline objectives and targets 

 Encourage children to self-correct and redraft work 

 Identify and use cross curricular links 

 Plan to use ICT in writing activities 

 Provide prompts and scaffolds to support independence 

  

 


